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KWS aims, objectives and ethos 

KWS educational services are an independent education provision for students with behavioural, 
emotional and social difficulties. KWS has full school status, providing bespoke education packages 
to young people ranging from eleven to nineteen years of age.  Many of the young people referred 
to KWS are subject to statements of educational needs and ECH Plans; most are subject to, or at risk 
of permanent exclusion.  KWS strives to promote and support the physical, emotional and social 
well-being of young people who are disaffected with education and society in general.  
 

 KWS has two sites in both Bedford and Luton and offers a range of courses which include GCSE in 

core subjects, AQA Unit awards and other vocational qualifications.  Young people are referred from 

Bedford Borough, Central Bedfordshire, Cambridge borough, Luton borough and Milton Keyes.  

Referrals are made to KWS by schools and local education authorities and young people’s advice and 

guidance professionals. 

The skilled staff team at KWS offer not only an exceptional learning environment but a holistic, 

inventive and very current approach to engage these most hard to reach young people.  The aim is 

to facilitate students to realise their full potential academically, emotionally and socially.  The 

learning environment is safe, engaging and conducive of excellent learning outcomes’ as highlighted 

on the most recent Ofsted report 30 Sept-02 Oct 2014 (appendix 1) 

Section 19 of the Education Act 1996 advises that education authorities must provide suitable 

education for all children of compulsory school age who, because of illness, exclusion and often 

school phobia will not have access to receive appropriate and suitable education without the input 

of alternative provision.  The Education Act goes on to describe the features of good alternative 

provision; that which appropriately meets the needs of pupils which require its use and enables 

them to achieve good educational attainment on par with their mainstream peers. All pupils must 

receive a good education, regardless of their circumstances or the settings in which they find 

themselves. Provision will differ from pupil to pupil, but there are some common elements that 

alternative provision should aim to achieve, including:  

-Good academic qualifications in core subjects to include, maths, English, science and IT; 

- The student’s specific personal, social and academic needs are properly identified and met in order 
to help them to overcome any barriers to attainment;  

-improved pupil motivation and self-confidence, attendance and engagement with education;  

-Clearly defined objectives, including the next steps following the placement - such as reintegration 
into mainstream education, further education, training or employment. 
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Historical overview of Child A 

Child A is a white male of English traveller heritage, born 31st August 1997 

Child A’s family describe themselves as being English travellers; their beliefs and rituals and daily life 

at home indicate they have a strong sense of identity which is in keeping with the traveller 

community culture. Child A is in the care of his maternal aunt along with several other siblings as a 

result of his biological parents drug and alcohol misuse, domestic violence and the neglect of Child A 

and his siblings whilst in their care.  Subsequently Child A has experienced traumatic events from a 

very young age; the effects may be accountable for many of the challenging behaviours 

professionals and caregivers have reported in respect of Child A. Child A is subject to a statement of 

educational needs which details difficulties in the following areas: 

Social Interaction and Communication 

 Child A is selectively mute he rarely engages in verbal communication.  Unless Child A has spent a 

considerably long period of time building a relationship, he simply will not communicate verbally.  

Child A will use non verbal communication; the subtleties of his gestures depend again on the level 

of trust he has with the recipient.  Child A will make and sustain eye contact with those he feels 

comfortable with, his use of gestures can be demonstrative at times which would indicate he is 

feeling more at ease.  When Child A feels misunderstood he becomes agitated and this can result in 

unwanted behaviours and violent outbursts. 

Concentration 

Child A is able to follow simple one command instructions with support and reassurance from staff 

often needing reminding of the aim and success criteria of the task at hand. Child A can become 

distracted by others, although he rarely engages with peers he will watch them, causing him to lose 

concentration and come off task.  In addition to this, if there are outside influences affecting him he 

will become distant and doodle for long periods of time, Child A will require prompting and 

redirecting to task by support staff.   Child A is diagnosed and medicated for ADHD (attention deficit 

hyper activity disorder). 

Literacy and Numeracy Skills 

Child A has processing difficulties and needs reassurance and praise for effort made.  Child A is able 

to recognise some letters and CVC words but struggles to retain information, his communication 

difficulties mean that assessment is not always accurate. Child A will benefit from spring board 

intervention in respect of numeracy, although he is able to recognise some numbers and shapes this 

requires further compounding and building on to build confidence. Child A will attempt number 

bonds to 10 however this needs reinforcing.  

 

Behavioural, social and emotional development 

Child A has very strong attachment to his maternal Aunt; his guardian and her husband.  Child A feels 

that in order to gain respect of his family and the extended community he must uphold the name, be 
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prepared to fight and earn money.  Due to Child A’s cognitive and emotional capacity he has often 

found himself in difficult situations.  Child A reacts very badly to new young people (males) and will 

always attempt to intimidate or attack new young people when he is first introduced to them as he 

feels he must assert his authority.  Child A will often engage in risk taking behaviours in his local 

community, fighting and antisocial behaviour which includes alcohol and cannabis misuse.  Often 

child A assumes that others will not like him and this will result in his negative behaviour spiralling 

towards others.  Child A will attempt to sabotage a relationship before it has begun rather than risk 

rejection.  Child A would benefit from experiencing a wide variety of social experiences which is 

controlled and well managed to build his confidence and widen his positive experiences.    

 

 

Referral to KWS 

Child A was referred to KWS and placed on role for a full time education package in May 2011. Child 

A had experience of mainstream placements in his early years which resulted in permanent 

exclusion from main stream middle school following disruptive and dangerous behaviours.  Child A 

went on to attend two more special education provisions, these placements also broke down and 

resulted in further permanent exclusions and his referral to KWS Educational Services.   

 

On arrival at KWS Child A could recognise the first letter of his own name.  Staff quickly established 

that Child A needed to build confidence and required 1-1 support on the sounds write programme.  

Child A engaged well and enjoyed seeing his own progress: 

September 2011 

Reading age – 6y10m 

Spelling age – 7y5m 

September 2012 

 

September 2013 

Reading age 7y1m 

Spelling age7y9m 

 

May 2014 

Reading age7y4m 
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Spelling age 8y3m 

Staff used topic work of interest with cross curricular links to enforce and compound learning for 

Child A with successful results.  Child A was praised and rewarded for achievements. As his 

confidence and self esteem grew, Child A became noticeably less reliant on staff and would actively 

sound out spelling words for himself.  

Numeracy was a real struggle for Child A and he was working at pre P levels on his arrival at KWS 

Educational Services.  Child A was again supported 1-1 and the spring board intervention programme 

was implemented.  Child A was able to recognise monetary values and staff used this strength to 

introduce new ideas and topics.  During his time at KWS Child A was able to achieve many 

qualifications, AQA award units were utilised to encourage continued engagement.  All qualifications 

are attached to the back of this document as one appendix. (Appendix 2) 

Child A was able to access many educational and reward visits.  Many of these trips were first time 

experiences and despite showing anxiety and often initially refusing to attend he would always enjoy 

the experiences these visits afforded him.     

In time Child A began to verbalise to some peers and chosen members of staff.  Verbal 

communication really began to establish after 12 to 18 months from arrival. As his confidence grew 

his communication with staff and peers increased; frustrated outbursts became fewer and further 

between.   Child A began to exchange positive gestures and verbalisation with peers and was very 

well thought of by the other young people. 

Child A unfortunately experienced the death of not only his main care giver but also that of his birth 

father whilst attending KWS.  KWS offered support to him in various different ways.  Child A was 

allocated a key worker and had regular 1-1 sessions.  SEAL work was used across the school and 

Child A was given a communication book for him to utilise of as a way of communicating to staff how 

he was feeling.  The communication book was a particularly useful tool; staff became adept at 

deciphering his doodles and would respond in this book with question and suggestions, Child A 

would appropriately respond to this and at times of anxiety would go to a quiet corner with his 

book.   Child A was referred to CHUMS and regularly offered counselling intervention.  Unfortunately 

Child A was most often unable to engage due to his social difficulties and communication barriers.    

Support was extended to Child A’s care giver.  The school family worker was able to build a good 

working relationship with his aunt and gave advice not only for managing behaviour but assistance 

with benefits and applications as aunt is unable to read and write.  School staffs were always 

welcomed for home visits. 

Child A struggled with the misuse of cannabis and alcohol and was encouraged by staff to engage 

with Plan B (CAN) in order to address these issues.  School were able to overcome communication 

and trust barriers by providing 1-1 support from his key worker throughout the sessions which were 

led by another professional agency. 

As child A approached 16 years of age he was supported by staff to make choices for his future; he 

wanted to become a qualified landscape gardener.  Staff arranged visits and accompanied Child A to 

local colleges and training facilities and supported him to complete application forms.   Following 
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visits and extensive transition work Child A expressed strongly that he wished to remain at KWS.  

Appropriate applications were made by KWS.  Child A’s post 16 placement was agreed at panel. 

Please see appendix 3.  

School staff felt that Child A would now benefit from a work experience placement in his chosen 

vocation; gardening.  Staff supported and accompanied Child A to interviews at Groundwork’s, a 

community project to engage NEET young people in gardening and qualifications.  As Child A was not 

NEET he was unable to receive government funding for his placement this was met by KWS and his 

placement was closely monitored by staff and onsite visits regularly made.  Child A gained 

qualifications as seen in appendix 2. 

Child A was able to open a bank account as part of the school PSHE curriculum; this served him well 

as he is now in full time employment as an apprentice landscape gardener.  Child A is reported to be 

achieving and progressing well and has 100% attendance at his work place.  Although Child A 

officially left KWS School 15.5.15 staff have had some contact with his aunt, she reports to be very 

pleased with the progress he has made stating “I never would of believed he would be able to go to 

work, it’s made a real difference to our family.” 

 

 

 

 

 

 
 

 

 

 


